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He will be a smart policeman who will arrest 
_ the spread of ideas, but apathetic members of 
the Working-Class Movement do it daily. 


HEE ESD 
ENROL NOW for one of the Classes of the 


NATIONAL COUNGIL of LABOUR COLLEGES 


held throughout the country, or take an 


 $ W.CLL.c. CORRESPONDENCE COURSE 


‘The followin sabiects are thught by post, and. there is nothing highbrow 
about them. Each course deals with a subject of SaeraeS | 
to the Movement. 
es SS Se! _ SUBJECTS 
= Public Sekay See ae Ses 
History of the British Working Clase 
- Social History «=. -- fs 
Industrial History of Modern Europe 
~-. Eeomomics «-» ews ee Ane Sosa 
— Orthedox and Marxian fo ucuees eed 
Geography and Imperial Power (Economic Geography) 


: Eee (Elementary) _ 
(Advanced) ; = 
=< Loa! Government a ee 
os English Grammar aud Article Writing Giguena ec 
Do. do. at do. (Advanced) Zs 


Ree cnstennnannnanad COUPON. De teeeeeeeeteet eee 


To J. Pe M. “MILLAR, Gen. Secy., 
_N. C. L. C., 45, South Hill Park Gardens, London, N, W.3. 


= Please let me fave particulars of ihe Classes in my district and of your : 
Correspondence Courses. | 
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THE “TRAINED MIND” 


—TRAINED FOR WHAT? 


By J. P. M. MILLAR 
(General Secretary, National Council of Labour Colleges) 


= HAT is ‘Working Class Education’ ?” inquired a 
\ \ leading article in the Schoolmastey some time ago. 
The question might be put another way by saying, 

‘Why are there working class educational bodies at all 2- Does 
not the State provide for the education of the workers through 


children’s schools, continuation classes and technical colleges, 
and do not the universities also participate in this work ? 


The reason for the existence of workers’ educational bodies 
may be that the workers are suspicious of the efforts of the orthodox 
educational institutions, especially when they deal with subjects 
bearing upon working class problems. The governing class may, 
therefore, think it good policy to encourage pseudo-workers’ 
educational organisations to persuade the workers to participate 
n the education in which the capitalist class is interested. In 
other words, these educational bodies may be likened to the tamed 
steers that in Chicago lead the unsuspecting cattle into the killing 
pen. 


On the other hand, the reason may be that workers interested 
in adult education realise that orthodox education is biased when- 
ever it deals with subjects bearing upon working class problems 
and aspirations. In that case, the workers create their own educa- 
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tional policy just as they have built up their own industrial, political, 
and co-operative organisations and their own Press. In conse- 
quence, working class education is so-called to mark it off from ortho- 
dox or governing class education. In this country, to make the 
difference still clearer, this new type of education is described 
as Independent Working Class Education, so that no one interested 
in creating confusion in the workers’ minds may interpret working 
class education simply to mean the education of the working class. 


That Blessed Word ‘‘Education.”’—If{ we look at the educational 
question closely, we shall find that there is probably more con- 
fusion in some sections of the Trade Union and Labour Movement 
on the educational question than on any other. When speakers 
say that what the workers want is education, they imagine they 
are making a very clear, definite and unambiguous statement. 
In point of fact, they are uttering a mere generality, because the 
word “‘education’’ is simply the verbal box in which all kinds of 
education are deposited—the education of ancient civilisation, of 
feudalism, of capitalism; technical education, arts education, and 
sO on. 


It is true that all these educations make up education in general, 
as all capitalists, wage-workers, feudal lords, nomads, etc., make 
up humanity. Though all capitalists are human beings, however, 
all human beings are not capitalists, and the vital point for us is 
that just as there are very important differences between a wage- 
worker and a capitalist, so there are equally important distinctions 
between the various educations. 


What do Organised Workers want from Education ?—Is it 
“‘technical’’ education, ¢.g., arithmetic, engineering, building con- 
struction? No, their needs in this respect are fairly well looked 
after by the State and the employers. The workers’ most pressing 
need is the obtaining of a better standard of life, physically and 
mentally, and that involves the complete reorganisation of society 
and a desperate struggle with the governing class, which naturally 
opposes that re-organisation. In other words, the workers’ main 
problems are social problems—unemployment, low wages, bad 


housing, and their physical and mental results. That means 
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that the education the organised workers most require is education 
in the social sciences. 


Labour's Case and Social Science.—As a result of much experience 
and much thought, the Trade Union and Labour Movement has 
now become convinced that working class problems will not be 
solved while capitalism lasts. If Labour’s case against capitalism 
is worth consideration, it must be backed by the social sciences. 
Economics and history, for instance, must indicate that a new social 
system is required and is possible, just as geology and engineering 
science make possible the discovery and mining of coal. In these 
circumstances, social science, unperverted by vested interests, 
will be anti-capitalist if it is the result of an unbiased examination 
of the facts. 


Where is the Worker to get this Education ?—Will he get it from 
the schools and universities while capitalism lasts? If so, then 
the people who are teachers, professors, and university graduates 
generally will, in the main, be anti-capitalist, just as the bulk of 
the students in China are anti-imperialist. In case any reader 
has doubts about the position, let us look at it carefully. In 
doing so, we shall deal with another current myth called “The 
Trained Mind.” This latter point is of some importance, as those 
who oppose Independent Working Class Education urge that the 
universities produce the “trained mind”’ which we are told it is very 
important for Labour to have. Let us see, therefore, how the 
“trained mind” works in practice. 


We shall first apply the industrial test. In the event of a great 
strike, we know that almost invariably the ‘‘trained minds’ are 
opposed to the strikers and often have difficulty in refraining from 
acting as or organising blacklegs. 


Turn now to the political test. |The conditions for a fair test 
could hardly be better, for the universities themselves send a number 
of members to Parliament and in those elections not a single “un- 
trained mind” is allowed to vote. What is the result of the appli- 
cation of the ‘‘trained mind” to political problems? The result 
is that not one university constituency is at the time of writing 
represented by a Labour member. It is worth noting, too, that 
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this result could not be due to the Labour candidates being crude 
fellows with questionable pronunciations, because, as a general 
rule, the candidates put forward are men of the highest distinction 
in the intellectual world. Thus, we find that the ‘‘educated”’ 
people, the “trained minds,” are pro-capitalist and anti-working 
class, and it would be a very foolish man who would suggest that 
they are so because, although they know that Labour has the 
best case, they oppose it for purely selfish reasons. 


In these circumstances it seems reasonably obvious that if the 
education in the social sciences current in the universities is a fair 
and scientific examination of the facts, the Trade Union and Labour 
Movement had better disband or concentrate on developing and 
improving capitalism. 


The Purpose of Orthodox Education.—The more we examine 
the educational question, the more we shall find that the three 
main purposes of orthodox education are :— 


(1) To educate the governing class. 


(2) To educate the wage-workers into being good “‘citizens”’ 
(é.g., wage-workers) of capitalism. 


(3) To educate the higher technicians of the governing class. 


So far as the latter are concerned, it would be a great mistake 
to assume that by “technicians’’ is meant simply chemists, 
engineers, geologists, and so forth—those concerned with the 
materials and the zmantmate tools of production. The teachers, 
editors, welfare-workers, doctors, and psychologists, for instance, 
are also technicians of the existing system, their work being to 
look after the animate—the human—tools of production. 


The Truth about the Trained Mind.—That those who attend 
universities have their minds trained is true. They have their 
minds trained to work along orthodox lines, and these are de- 
termined by the needs of the existing social system—capitalism. 
The soldier’s mind is also trained—trained in the science of destruc- 
tion. lo blame the average trained mind of the university for not 
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being Labour in outlook is as reasonable as to blame a man trained 
as a wood-cutter for being unversed in the work of the electrician. 


The orthodox education in any class system of society is education 
in the interests of the existing order. Under feudalism, education 
was pro-feudal. The result was that when the capitalist class 
began to arise in the towns, it found the existing schools were in 
general opposed to its interests. The consequence was that in 
England, for instance, in the fourteenth century, the merchants 
founded grammar schools. These schools were controlled, not 
by the church, as were the typical feudal schools, but by the town 
corporations or groups of merchants, and in some cases it appears 
to have been laid down that the master was not to be a priest. The 
reason for this condition was that just as the average professor to-day 
is anti-working class in outlook, so was the average priest in feudal 
days anti-capitalist class in outlook. 


The general truth of this statement is admitted by R. H. Gretton 
in his History of the English Middle Class. He says: “To send 
their (middle class) sons to these masters would have been to open 
their carefully-guarded community of interests to the eyes of another 
class, a class essentially connected with the nobility and the crown, 
and the middle classes preferred to originate their own educational 
system.”’ Thus we see that the early capitalist class—not yet a 
ruling class—were instinctively, if not in all cases consciously, aware 
that in a class system of society education is a class matter. So 
much then for Independent Capitalist Class Education, which, 
with the rise of the capitalist class to power, eventually became 
governing class education. 


The Moral for the Workers.—Just as the early capitalist class 
found the need for education of a different type, and from a different 
point of view, from that of the feudal governing class, so does the 
modern working class movement find the need for an education 
of a type different from that of the capitalist governing class. 
Credit, however, where credit is due. The capitalist class has 
made at least one very important contribution to education, and 
that is its encouragement and development of natural science. 
This was, of course, not done for any altruistic reasons, but is ex- 
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plained by the employing class’s need for knowledge that will solve 
the problems of production. The contribution that the working 
class 1s making to education is, on the other hand, the development 
of scientific social science in contradistinction to apologetic social 
science, which endeavours by direct statement or implication to 
justify the existing social system. The reason for this is that the 
working class, in the meantime, is specially interested in the 
problems of distribution. 


This working class contribution to education is most clearly 
expressed in Great Britain by the movement for Independent 
Working Class Education. As an impartial examination of social 
problems is the last thing the governing class can tolerate, it naturally 
is violently opposed to I.W.C.E., and tries to scare off the unthinking 
worker by describing it as propaganda—a catch-cry that has un- 
fortunately been taken up by some members of the Labour Move- 
ment. The opposition goes even further in Glasgow, for example, 
where the education authority refuses to allow the local Labour 
College to use schoolrooms, although the College is quite willing 
to pay rent. 


It is, however, no unusual experience for a new educational 
culture to be faced with such opposition. Referring to the es- 
tablishment by the merchant class of the early grammar schools, 
M. T. Hodgen, in her Hzstory of Workers’ Education, says: ‘These 
schools were not welcomed by the incumbent ruling classes and 
incurred the disapproval of Thomas Hobbes on the ground that 
the study of civil conflict in classical literature might lead to re- 
volution against the English monarch.”’ 





Educational Control is Vital to the Governing Class.—What 
holds the workers down in their present position is neither law nor 
force. Every election so far has shown that great masses of workers 
vote for capitalism. The reason for that is the enormously powerful 
control exercised by the employing class over the thoughts of the 
workers through the medium of the Press, the schools, the univer- 
sities, the cinema, and similar institutions. To the continued 
existence of capitalism this control is absolutely vital. As the 
Press has now lost a considerable part of its influence, because its 
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methods are rather obvious, education, the methods of which, by 
their indirectness, are much more effective, is by far the greatest 
bulwark protecting the citadel of capitalism. As education is the 
principal defence, it is easy to understand the continual attacks that 
are being made on the attempts of the workers to provide a really 
independent working class education by means of Labour Colleges. 


On! 
WHAT A 
DEGRADING 


Lord Eustace 
Percy, a Tory 
Minister for 
Education, 
speaking a t 
Newcastle* 
virulently 
attacked the 
Not ao as 
Council of 
Labour Col- 
léges, and 
described In- 
dependent 
Working Class 
Education as 
‘‘a poison that 
stunts the 
mind,’ ikis 
another instance 
of opposition—one of many—there is the report from the Swansea 
Leader,t which stated that the Summer Course on Social Science 
for working men arranged by the Swansea Education Authority 
‘would, in a large measure, . . . counter the Labour College Classes 
that have had such a hold on the industrial area in the coal field. . . .”’ 





How to Educate the ‘Suspicious’ Workers.—lor generations 
the workers have been suspicious of the universities and similar 
bodies, as they have found the “educated people’”’ their greatest 
opponents. Many attempts have been made by the governing class 


* October, 1925. t 2ist May, 1924. 








to get over those suspicions, and with the steady rise of the working 
class to power, the need for keeping the workers in intellectual 
leading strings has become all the more pressing. The employing 
class have, therefore, tried Economic Leagues, the National Alliance 
of Employers and Employed, and similar bodies, but with relatively 
poor results. The game was too obvious! What, then, has been 
their most successful method ? 


The most successful method has been to give bodies of adult 
workers every appearance of freedom in their educational activities, 
but at the same time to retain a very definite control. This has 
been done mainly by using State and university funds to finance 
educational efforts that, while catering for workers, are quite de- 
finitely governing class in outlook. As part of the process, care 
has been taken to see that in a very large number of cases the tutors 
of those classes are those who have been trained by the State and 
who are very often during the daytime employed by the State to 
carry out educational work in the interests of the State, 7.e., the 
Capitalist State. 


Education for ‘“Good’ Behaviour.—In the Far East there are 
fishermen who find it much easier to allow the cormorant to fish 
for them than to fish for themselves. They fix round the neck 
of that bird a ring which, while sufficiently large to allow it to 
swallow the tiny fishes, is sufficiently small to prevent it from 
swallowing the large fishes which the fisherman himself desires. 
We do not know whether those who have determined the policy of 
the British governing class have studied the habits of the fishermen 
and the cormorant or not. There can be no question, however, 
that the gold ring, in the form of State subsidies, which the governing 
class has carefully fastened round the neck of certain workers’ 
educational organisations, is as valuable to the British governing 
class as the other ring is to the fishermen. 


Whoever finances an organisation must at bottom control the 
main outlines of that organisation’s policy. The number of Labour 
people on the organisation’s committees is of little importance. 
The fact still remains that he who pays the piper calls the tune, 
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and these apparently independent committees are simply toy 
directorates so far as influence on fundamentals is concerned. 


Our opinion in this matter is borne out by countless quotations 
which could be cited from the capitalist Press and from capitalist 
politicians. One quotation, however, will suffice. The Financial 
Times* (said to be the world’s biggest financial newspaper), re- 
ferring to the W.E.A., whose work is heavily subsidised by the State, 
offered that organisation heartiest congratulations on its work and 
went on to say that “the ardent co-operation of the dons of Oxford 
and Cambridge had rendered this (work) possible, and they have 
thus initiated a medium for the discipline of class feeling which has 
been of the utmost value to the community.” (Italics ours). In 
other words, in the eyes of the Financial Times, State-subsidised 
workers’ education in economics and similar subjects is a splendid 
instrument for the emasculation of an independent working class 
point of view. 


Lib-Labs in Education.—It is because the National Council of 
Labour Colleges has stood for education for emancipation, the main 
object of the proposed Trades Union Congress educational scheme,t 
that it has, by its criticism of the W.E.A., pained some people 
who do not understand the relation between Trade Unionism and 
education. It is no answer to that criticism to point to an individual 
tutor here and there and ask—lIs he not a good Labour man? One 
swallow does not make a summer, nor do half a dozen, for that matter. 
The fact remains that the State, the same organisation that used 
every atom of its power to crush the General Strike and, therefore, 
the standard of living of millions of workers, cannot be expected 
to finance education for emancipation—unless it has lost its wits ! 
Moreover, can we see in the close co-operation between the W.E.A. 
and the universities any ground for expecting education for emanci- 
pation? There can be little doubt that while the universities are 
prepared to educate the workers out of what they call “ignorance, ” 
they are not prepared and, in fact, are not capable of educating the 
workers to achieve their social and industrial emancipation, which 
must be the main object of any genuine working class educational 


movement. 
* 19th July, 1924. + The scheme was still-born. 
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The N.C.L.C.’s case against co-operation with the Board of 
Education and the universities has been admitted by Mr. G. D. H. 
Cole. Writing in the Plebs* in 1916, he said: “I am as ready as 
anyone to bid that connection (t.e., with the Board of Education 
and the universities) good-bye. The sooner Labour can stand on 
its own educational legs the better for Labour and the worse for the 
capitalist system. I do not believe that Oxford or Cambridge or 
the newer universities are going intentionally to help Labour to 
secure emancipation.” 


Th. Board of Education means Business.—Some may urge that 
perhaps conditions have changed for the better since 1916. So 
far as the position generally is concerned, the governing class's 
opposition to the Trade Union and Labour movement has strength- 
ened, not weakened. We are not, however, limited to this rather 
general statement that conditions have not improved. We have 
already quoted the speech delivered by the Tory President of the 
Board of Education in 1925—a speech which could not be more 
definite. More than that, we find that immediately the Board of 
Education realised that the main object of the proposed T.U.C. 
scheme, in which the W.E.A. was involved, was to provide education 
for “the social and industrial emancipation of the workers,” it at 
once arranged a Conference with the Association of Education Com- 
mittees, the County Councils’ Association, the Association of Muni- 
cipal Corporations, and the London County Council to consider the 
attitude these Education Authorities should take to the W.E.A. 
in view of the “natural alarm .. . felt not only by the President 
of the Board of Education, but also by the Education Authori- 
ties. . . .” (Education, November 13, 1925). Lhe Imes report of 
the Conference made it clear that the State and Education Authori- 
ties intended to stand no nonsense about education for emancipation, 
and these words themselves were held to be very “objectionable.” 
A sub-committee was afterwards set up to go into the whole situa- 
tion very carefully and this Committee subsequently laid down a 
series of conditions-on which grants should be made to the W.E.A. 
These condi-ions were accepted by that body. How could it do 

* Now the lively Monthly of the National Council of 
Labour Golleges. 
10 


otherwise unless it was prepared to risk losing the bulk of the finance* 
which keeps its work going? Moreover, it expressly undertook 
that it would not make membership of a Trade Union or professional 
organisation a condition of employment of its tutors ! 


Shadow or Substance ?—Sufficient, we think, has now been said 
to make it perfectly clear that the State will not subsidise education 
having for its purpose the social and industrial emancipation of the 
workers. What the governing class will do is to make use of the 
very large State subsidies at its disposal to see that the education 
provided is education for emancipation in name, but not in fact. 
The governing class will be only too happy to trap the Trade Union 
Movement’s educational efforts by dangling the golden bait of State 
subsidies. They will be quite content to let the workers have the 
shadow of education for emancipation so long as they are sure that 
the substance is absent. Every Trade Unionist who appreciates the 
efforts of the workers who have built up the Movement for Inde- 
pendent Working Class Education against the opposition of Educa- 
tion Authorities, State subsidies, and the capitalist Press, and who 
desires to see the spread of sound working class education, will 
watch events with the utmost care and will, we hope, give support 
to the National Council of Labour Colleges, which stands for, or 
falls with, Independent Working Class Education. 


If the case for Independent Working Class Education is as strong 
as we think it is, it is the duty of the Workers’ organisations, par- 
ticularly the Trade Unions and the Co-operative Societies, to give 
it support on a much bigger scale than hitherto. What does the 
average Trade Unionist, for example, know about the history of 
Trade Unionism? Very little. Does he appreciate the great 
social forces, including the Trade Union movement itself, which 
are pitting strength against strength in the making of the history 
of our own times? The answer in many cases must be in the 
negative. 


This is not good enough. Every Trade Unionist should be entitled 
to have free access to classes where he can equip himself to become 
* See Education (Official Organ of the Association of Education 


Committees), 12th February, 1926. 
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a more efficient member of his organisation and of the Workers’ 
movement as a whole. There are thousands of workers who, 
given a little encouragement, will transfer their interest from horse 
racing to the class struggle. here are tens of thousands whose 
social apathy and indifference could be removed if they were given 
an opportunity of understanding that history does not move in a 
hopeless circle. It is certainly up to the members of every working 
class organisation to see that such organisations undertake the 
education of their members by having an educational scheme with 
the National Council of Labour Colleges. A working class that 
will not educate itself can never achieve its emancipation. 


The Best of the Labour Monthlies 


THE PLEBS 


(The Organ of the National Council of Labour Colleges) 


Articles, Cartoons, Maps, Book Reviews 


For current issue and a List of Plebs Textbooks 


send 4d. to the 


N.C.L.C. PUBLISHING SOCIETY, LTD. 
15 South Hill Park Gardens, London. N.W.3 





repiear aap 





























Has your Union an educational scheme provid- a 
ing free access to N.C.L.C. classes, free lectures | 
to branches, free accéss to non-residential day — 
and week-end schools, and free ‘correspondence Ss 

courses on the following subjects : ne 


Eoglish Grammar and Article Writing 
: (Elementary) 
Do. | te (Advanced) 
. Publie Spee” 
History of the British Working Class 
| Social History 
. Industrial History of Modern Europe 
= “Economics © 
_ Orthodox and Marxian Economics 
; f= (Advanced) 
fe -» Geography and Imperial Power 
| (Economic Geography) 
ia ss Esperanto (Elementary) 
E == =o. (Advanced) 
Y Local Government 
pas ‘If not, it can have such a scheme 
t a for one farthing per member per month — 


GET A DuschleS ON! 





“BOOKS FOR 
*SWORKER- STUDENTS — 


| \ PLEBS OUTLINES: 
Re ran See eencre ee pe Post free 


\Finance (A. WOODBURN) __ - Cloth, 3/6 3/9 

\ | Hard Boards, 2/6 2/8 
Economic Geography - Cloth, 3/6 3/9 

_ \_. F. HORRABIN) Hard Boards, 2/6 2/8 

«= | European History ™.. poss) - 2/6 2/8 
= Psychology - - - 2/6 2/8 
Economics ~ - - Cloth, 3/6 3/9 

‘Hard Boards, 2/8 


OTHER PLEBS BOOKS: 


Short History of the British | 
Workers (R. W. POSTGATE) - | 32 


= Markise and History Limp Cloth, 


(j. S. CLARKE) Paper, 


A Worker Looks at History . 


= (MARK STARR) 
| “Plebs” Atlas ¢. F. norrasi) | 
Short History of the British Fai 


~ QJ. F. HORRABIN) — 


- | Lies and Hate in Education a. 
a (MARK STARR) 


| SOME PAMPHLETS: 

- | The ‘Trained Mind — Trsined for” 

See What? g.p.m.mmLaR) -  - 

_ | The Mystery of Money a. woopsurw 

- | Why, How, and What to Read - 
- ___ (WYNN-CUTHBERT) : 

——f What to Read - - = 

|__| LABOUR'S LIVELIEST MONTHLY: 

| + “ThePlbs” - - - a) 
es N CLG PUBLISHING SOCIETY LIMIZED | 
fo = = : oes SOUTH HILL PARK GARDENS, LONDON, NW. 3. = 


"Printed ter Mune, TaNwanits, & METHVEN Ee : 1214 Mill Set: Perth. 





